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General introduction 
to Literacy in modern 
foreign languages

The aim of the subject-specific material in the Literacy in series is to exemplify
aspects of the Literacy across the curriculum training file for individual subjects.
In the case of modern foreign languages, there is an additional aim which is to
build a shared knowledge and understanding between English and modern
foreign languages departments on approaches to teaching aspects of the
subjects such as writing and grammar. This is designed to add value to the
teaching in both areas through increased consistency and continuity.

Where appropriate, the relevant section from the Literacy across the curriculum
training file is indicated so that trainers and teachers can refer to it as and when
they wish. This training file is available in every school and LEA. Further copies
have been sent to the appropriate subject associations.

Methods of delivery
■ LEAs can decide when and how to deliver the Literacy in series through

2002–2003 so that it fits with their action plans and/or the current needs
of schools. It can be repeated as needs arise; it can be amended as
expertise within schools grows.

■ The material can be delivered as days or as individual sessions as
appropriate to fit with current LEA practice and school needs.

■ The material can be amended in response to local circumstances and by
involving local expertise. The final session on schemes of work will help
where a department from one school can share its experience and
expertise with others. This would ensure that local priorities, for example,
the needs of pupils for whom English is an additional language, can be met.

■ Further examples from local schools can be added to the sessions or
substituted for some of the existing examples.

■ Trainers can be drawn from the LEA (for example, teacher advisers or
LEA subject advisers) or from schools (for example, advanced skills
teachers or respected heads of departments or teachers).

Key principles
■ To develop consistent approaches to teaching and learning in literacy

across departments, and to building increased awareness of the skills,
knowledge and understanding that pupils could be expected to bring
to lessons

■ To develop active reading strategies to increase pupils’ ability to read for
a purpose and engage with text, and the learning to be gained from it

■ To demonstrate the sequence for writing and modelling writing for a key
text type within the subject; seeing how it is done helps pupils to achieve
it for themselves more quickly

© Crown Copyright 2002 General introduction v



English Framework objectives
■ At the end of each folder, the objectives from the Framework for teaching

English: Years 7, 8 and 9 which apply across the curriculum appear in an
appendix: most are the key objectives (in bold) but others have been added
for clarity or exemplification.

■ This will help schools identify their literacy curricular targets and ensure
common approaches through the objectives.

Developments in cross-curricular literacy
■ As expertise grows, schools may wish to decide which department teaches

a particular aspect of literacy, for example, explanations in non-fiction
writing, and how other subject areas can support and develop pupils’
learning by reinforcing it and applying it to their subject as appropriate.
This will save time and ensure that pupils have a consistent approach to,
for example, the writing of explanations.

■ As expertise in, for example, active reading strategies or managing group
talk develops and pupils know the expectations across the curriculum, their
confidence will grow and their ability to take responsibility for their learning
will also develop. This, again, will save time for teachers as they will not
have to keep teaching the skills.
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1 Introductory session

You will need:
■ OHTs 1.1–1.3
■ Literacy in modern foreign languages video: extract 1, Introduction

Timing:
This session lasts 15 minutes.

Aims for the day – show OHT 1.1.

Explain that the day is not about the methodology of modern foreign language
teaching as such. The issues related to pedagogy in modern foreign languages
are important but the focus of this training is on literacy across the curriculum.
The purpose of the day is to clarify how teachers of modern foreign languages
can play a part in raising standards through literacy across the curriculum. It is
designed to give them an opportunity to consider ways in which their teaching
can support pupils’ literacy.

We believe, however, that teachers of modern foreign languages will improve
learning in their subject by taking account of what is suggested in this training.

Another point to make is that secondary school teachers of English are being
asked to make significant changes in their approach to teaching pupils in Key
Stage 3 in order to build on the changes already established in primary schools.
One significant change is the expectation that there will be increased emphasis
on the systematic teaching of word level work (spelling and vocabulary) and
sentence level work (grammar and punctuation). It is important that teachers
of modern foreign languages are informed of this work so that they are in
a position to take account of what pupils are likely to bring with them, e.g.
strategies for learning spellings, terminology and understanding of aspects
of grammar.

Use OHT 1.2 to explain that modern foreign languages is different from other
subject areas in relation to literacy across the curriculum.

OHT 1.1
Aims for the day

■ To explore the relationship between literacy and learning
in modern foreign language lessons

■ To consider the contribution modern foreign language
teachers can make to achievement of whole-school
literacy targets

■ To update modern foreign language teachers on aspects
of English language teaching promoted through the
National Literacy Strategy and the Key Stage 3 National
Strategy so that they can 
– build more effectively on pupils’ prior knowledge
– make constructive links to pupils’ literacy learning in

English

© Crown Copyright 2002 Introductory session 1



Points to make:
■ Modern foreign language teachers are already teachers of literacy in

languages other than English. That is their main purpose. Therefore, they
have already developed a repertoire of approaches for teaching at word,
sentence and text level and should have a well-developed understanding
of language and how it works.

■ In an effective modern foreign language classroom, the target language
is used as much as possible. Nothing in this training should be taken to
suggest increasing the use of spoken or written English in modern foreign
language lessons.

■ Pupils cannot easily bring their understanding of text level features to their
work in modern foreign languages because of their limited knowledge at
word and sentence level. Most pupils bring significant knowledge of oral
language to their reading and writing in English. This is not the case with
modern foreign languages.

Use OHT 1.3 to explain why modern foreign language teachers have a stake
in supporting literacy across the curriculum.

OHT 1.3
Literacy across the curriculum – What are the benefits
for modern foreign language teachers?

■ Pupils are unlikely to achieve well in modern foreign
languages unless they have achieved a reasonable level
of literacy in English

■ The effective use of textbooks and dictionaries depends
on well-developed reading strategies, which are not
language-specific

■ Strategies for learning vocabulary and spellings will be
employed more effectively by pupils if they are consistent
over a number of subject areas

■ Pupils’ knowledge of English phonology and grammar
can support learning in a foreign language and can be
reinforced by it

OHT 1.2
Modern foreign languages’ special position

■ Modern foreign language teachers are already teachers
of literacy in languages other than English

■ Teachers of modern foreign languages already have an
established repertoire of strategies for teaching word and
sentence level work in fast-paced, interactive and
motivating ways

■ It is the legitimate aim of modern foreign language
teachers to limit the use of English as the language
of instruction and learning

■ In Key Stage 3 the level of literacy in the target language
for the majority of pupils is very low compared to English

2 Literacy in modern foreign languages © Crown Copyright 2002



Points to make:
■ Modern textbooks in all subject areas have particular ways of organising

material and pupils need to understand how they work.
■ Reference books such as dictionaries and thesauruses cannot be used

effectively without certain knowledge and skills. This can be developed
and reinforced across subject areas.

■ Learning strategies such as ‘look, cover, write, check’ and the use of
personal mnemonics are effective across the curriculum.

■ Pupils who can reflect on similarities and differences between English and
a new language will be supported in the learning of the new language and
will deepen their understanding of English.

■ It is likely that pupils are learning new terminology to describe English in
both primary and secondary schools. Modern foreign language teachers
in particular need to know about this, as effective teaching depends on
knowing and building on what pupils bring with them.

To close this session, show video extract 1 Introduction. The video consists
of comments from two teachers at The Sir Bernard Lovell School who have
worked together to build cooperation on literacy across the curriculum
between English and modern foreign language departments in the school.
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Aims for the day

■ To explore the relationship between literacy and
learning in modern foreign language lessons

■ To consider the contribution modern foreign
language teachers can make to achievement
of whole-school literacy targets

■ To update modern foreign language teachers on
aspects of English language teaching promoted
through the National Literacy Strategy and the
Key Stage 3 National Strategy so that they can
– build more effectively on pupils’ prior

knowledge
– make constructive links to pupils’ literacy

learning in English

Literacy in modern foreign languages
Introductory session
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Modern foreign languages’
special position

■ Modern foreign language teachers are
already teachers of literacy in languages
other than English

■ Teachers of modern foreign languages already
have an established repertoire of strategies
for teaching word and sentence level work in
fast-paced, interactive and motivating ways

■ It is the legitimate aim of modern foreign
language teachers to limit the use of English
as the language of instruction and learning

■ In Key Stage 3 the level of literacy in the target
language for the majority of pupils is very low
compared to English

Literacy in modern foreign languages
Introductory session
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Literacy across the curriculum –
What are the benefits for modern 
foreign language teachers?

■ Pupils are unlikely to achieve well in modern
foreign languages unless they have achieved
a reasonable level of literacy in English

■ The effective use of textbooks and dictionaries
depends on well-developed reading strategies,
which are not language-specific

■ Strategies for learning vocabulary and spellings
will be employed more effectively by pupils if
they are consistent over a number of subject
areas

■ Pupils’ knowledge of English phonology and
grammar can support learning in a foreign
language and can be reinforced by it

Literacy in modern foreign languages
Introductory session
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2 Spelling and vocabulary

You will need:
■ OHTs 2.1–2.5
■ Handouts 2.1–2.3 for each participant

Timing:
2.1 Spelling 35 minutes
2.2 Vocabulary 30 minutes

Total 65 minutes
(80 minutes together 
with session 1)

Show OHT 2.1.

It may be worth reiterating the point that the aim of the training is not to influence
the style and content of modern foreign language teaching, but to investigate
ways of building links between language learning in English and modern foreign
languages in order to add value to both. Spelling and vocabulary are word level
objectives in the Framework for teaching English: Years 7, 8 and 9.

2.1 Spelling (35 minutes)
Show OHT 2.2 to summarise the approach to English spelling that is being
promoted by the Key Stage 3 National Strategy.

Points to make:
■ English spelling is 70–80% regular, so although there are no perfect spelling

rules, there are conventions that can help pupils make informed choices.

OHT 2.2
Approaches to English spelling in the Key Stage 3
National Strategy

There are three main strands:
■ Teaching the conventions of the English spelling system
■ Teaching strategies for learning spellings and for applying

spelling knowledge in the context of writing
■ Promoting the explicit teaching of key subject-specific

words across the curriculum

OHT 2.1
Aims

■ To consider strategies for spelling and investigate which
are appropriate for use in foreign languages

■ To consider the links from English Framework objectives
for vocabulary to learning modern foreign languages

■ To investigate expectations relating to the terminology for
describing language that pupils learn in primary school

© Crown Copyright 2002 Spelling and vocabulary 5



■ The Key Stage 3 National Strategy approach to teaching spelling
conventions is based on introducing the convention through interactive
whole-class teaching, by drawing on pupils’ existing knowledge and by
using investigations. Other activities are used to consolidate what has
been taught.

■ Spelling strategies should be applicable across the curriculum, so the
remainder of the session will focus on this aspect.

■ The teaching of the spelling of subject-specific English words is of limited
application to modern foreign languages. This is reflected in the fact that
there is no suggested list of words for modern foreign languages in the
appendix to the Framework for teaching English: Years 7, 8 and 9. To the
extent that pupils do write in English in modern foreign languages, they
should, however, be taught how to spell subject-specific words. It is
also important for teachers of modern foreign languages to alert pupils
to differences in spelling between languages, e.g. adresse, appartement
and hôpital in French, which are slightly different from the English spelling.

Spelling strategies
Ask participants to write down the spelling of three words:
■ definitely
■ raspberry
■ environment

If some have misspelt a word, ask how we could help them to secure the
correct spelling for the future. Ask the accurate spellers how they remembered
such difficult words.

Explain that you are going to ask participants to do a brief task in pairs to
illustrate the strategies recommended for learning and remembering spellings
in English. Explain that the purpose of the task is to acquaint them with the
material – it is not a test.

Distribute Handout 2.1.

Invite participants to work in pairs to match the strategies to the examples.

Show OHT 2.3.

Handout 2.1

6 Literacy in modern foreign languages © Crown Copyright 2002

Spelling strategy Example  
A Break the word into its separate sounds 1 Wed-nez-day
B Break the word into syllables 2 Never eat cake, eat salad 

sandwiches and remain 
young

C Break the word into its constituents 3 d-i-a-r-y
(root word plus affixes)

D Use a mnemonic 4 Look – cover – write – check
E Make a link to a word in the same family 5 There’s a rat in separate
F Say the word exactly as it is spelt rather 6 muscle – muscular

than as it is usually pronounced
G Notice words within words 7 dis – illusion – ment
H Use clues from etymology 8 bright, light, sight
I Use analogy 9 re – mem – ber
J Apply knowledge of spelling 10 bi + cycle = two + wheels

conventions
K Learn by sight and rely on 11 spot, spotting, spotted

visual memory  
A = B = C = D = E = F = G = H = I = J = K =



Use OHT 2.3 to confirm that everyone has managed that, and clarify any
problems. Then explain that you want participants to make a link with teaching
their own main foreign language. Ask teachers to work in pairs to identify which
strategies are and are not appropriate for the languages they teach.

While participants do this, distribute Handout 2.2.

Take feedback following the paired discussion on applying spelling strategies in
foreign languages.

Explain that Handout 2.2 is extracted from the Framework for teaching English:
Years 7, 8 and 9 and shows the objectives relating to spelling strategies that
form a progressive strand of teaching from Year 7 to Year 9.

Handout 2.2
Framework objectives for teaching spelling strategies

OHT 2.3
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Spelling strategy Example  
A Break the word into its 3 d-i-a-r-y  

separate sounds
B Break the word into syllables 9 re – mem – ber  
C Break the word into its constituents 

(root word plus affixes) 7 dis – illusion – ment  
D Use a mnemonic 2 Never eat cake, eat salad 

sandwiches and remain 
young   

E Make a link to a word in the 6 muscle – muscular  
same family

F Say the word exactly as it is spelt 1 Wed-nez-day  
rather than as it is usually pronounced

G Notice words within words 5 There’s a rat in separate  
H Use clues from etymology 10 bi + cycle = two + wheels  
I Use analogy 8 bright, light, sight  
J Apply knowledge of 11 spot, spotting, spotted  

spelling conventions
K Learn by sight and rely on 4 Look – cover – write – check  

visual memory

A = 3 B = 9 C = 7 D = 2 E = 6 F = 1 G = 5 H = 10 I = 8 J=11 K=4

Year 7

Spelling strategies

To continue learning, constructing and checking spellings, pupils should be able to:

8. recognise and record personal errors, corrections, investigations, conventions,
exceptions and new vocabulary;

9. sound out words phonemically and by syllables;
10. draw on analogies to known words, roots, derivations, word families, morphology

and familiar spelling patterns;
11. identify words which pose a particular challenge and learn them by using mnemonics,

multi-sensory reinforcement and memorising critical features;
12. use the quartiles of a dictionary and find words beyond the initial letter;
13. make effective use of a spellchecker, recognising where it might not be sufficient

or appropriate.

Year 8

Spelling strategies

6. devise their own ways to improve their spelling, building on strategies from Year 7
including:
a maintaining a personal record of spelling difficulties and development;
b applying spelling rules and recognising exceptions;
c using dictionaries and spellcheckers where appropriate;
d sounding out and syllabifying;
e memorising critical features;
f drawing on word structures, families and derivations;
g using analogy.

Year 9

Spelling strategies

3. recognise their strengths as spellers, identify areas where they need to improve and
use appropriate strategies to eliminate persistent errors;

4. address personal difficulties with words through strategies which include:
a experimenting with different ways of learning and remembering difficult spellings,

e.g. mnemonics;
b applying knowledge of word origins, families and morphology;
c identifying common spelling patterns and conventions in their growing vocabulary;

5. make use of different kinds of dictionary, thesaurus and spellchecker.



Ask participants to highlight those Framework objectives for spelling strategies
that could be reinforced during the normal course of teaching in their subject.
Highlight in a different way those that would be problematic.

Take feedback on this, considering any differences between languages.

2.2 Vocabulary (30 minutes)
Explain that teachers of modern foreign languages are well placed to build on
and reinforce some of the vocabulary objectives in the Framework for teaching
English: Years 7, 8 and 9.

Show OHT 2.4.

Point out that the objectives and examples are exactly as they appear in the
Framework for teaching English: Years 7, 8 and 9. Try not to be distracted by
the fact that some of the examples might be considered inappropriate – ask
them to focus on the basic objective. For instance, the Year 8 objective may
raise the issue that ‘noun phrase’ is not a term usually employed by teachers
of modern foreign languages – if so, then the point is: which key terms do
they use regularly? Does the school have an agreed terminology for the sake
of the pupils?

Mention the importance of liaison between English and modern foreign
languages so that teachers know what to emphasise in their teaching.
The term ‘infinitive’ is important for teachers of modern foreign languages
yet it is not mentioned either in the Programmes of Study for English or in
the Framework for teaching English: Years 7, 8 and 9. If teachers in the
English department do not use or explain this term, teachers of modern
foreign languages should be aware of this.

Ask participants to discuss the objectives in pairs for a few minutes, each pair
giving a practical example from their teaching that would contribute to delivering
one of these objectives. Make the point that they should try to exemplify only
where they believe it fits with modern foreign language teaching in Key Stage 3.

OHT 2.4
Vocabulary objectives

Year 7
■ Use a dictionary and thesaurus with speed and skill
■ Understand and have the terminology to describe the

role of word classes, e.g. preposition, auxiliary verb
■ Draw links between words in different languages,

e.g. Haus – house, femme – feminine

Year 8
■ Understand and use key terms that help to describe

and analyse language, e.g. word class, noun phrase,
subordinate clause, syntax, conditional

Year 9
■ Know and use terms that are useful for analysing

language, e.g. type of phrase or clause, conditional verb

8 Literacy in modern foreign languages © Crown Copyright 2002



Ask each pair to share their example with another pair.

Ask participants to share with the whole group any examples that they found
particularly interesting, persuasive, original or unusual.

To finish, explain that you want participants to play the curriculum expectations
game. It is designed to challenge them!

Distribute Handout 2.3 and ask participants to work in pairs to identify in
which national curriculum years (and therefore in which order) the Framework
objectives are to be taught.

Show OHT 2.5, the correct answers. Take any feedback. Make the point
that the Framework is written so that all teaching points are revisited and
consolidated. It is not expected that learning will be secured for all pupils
at the point of first teaching.

OHT 2.5

Handout 2.3

© Crown Copyright 2002 Spelling and vocabulary 9

Objective NC Year
Pupils should be taught: (1–6)  
A To identify adverbs 4
B To understand the terms ‘active’ and ‘passive’ 6
C To identify pronouns 3
D To begin using the term ‘sentence’ 1
E To use the term ‘verb’ appropriately 3
F To understand the term ‘tense’ 4
G To use the terms ‘singular’ and ‘plural’ appropriately 3
H To use the term ‘adjective’ correctly 3
I To use the terms ‘vowel’ and ‘consonant’ 1
J To identify the imperative form in instructional writing 5

Pupils should be taught: (1–6)  

Objective NC Year
Pupils should be taught: (1–6)  
A To identify adverbs
B To understand the terms ‘active’ and ‘passive’
C To identify pronouns
D To begin using the term ‘sentence’
E To use the term ‘verb’ appropriately
F To understand the term ‘tense’
G To use the terms ‘singular’ and ‘plural’ appropriately
H To use the term ‘adjective’ correctly
I To use the terms ‘vowel’ and ‘consonant’
J To identify the imperative form in instructional writing
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Aims

■ To consider strategies for spelling and
investigate which are appropriate for use
in foreign languages

■ To consider the links from English Framework
objectives for vocabulary to learning modern
foreign languages

■ To investigate expectations relating to the
terminology for describing language that
pupils learn in primary school

OHT 2.1

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002





Approaches to English spelling in
the Key Stage 3 National Strategy

There are three main strands:

■ Teaching the conventions of the English spelling
system

■ Teaching strategies for learning spellings and
for applying spelling knowledge in the context
of writing

■ Promoting the explicit teaching of key subject-
specific words across the curriculum

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002

OHT 2.2





Spelling strategy Example  
A Break the word into its 3 d-i-a-r-y  

separate sounds
B Break the word into syllables 9 re – mem – ber  
C Break the word into its constituents 

(root word plus affixes) 7 dis – illusion – ment  
D Use a mnemonic 2 Never eat cake, eat salad 

sandwiches and remain 
young   

E Make a link to a word in the 6 muscle – muscular  
same family

F Say the word exactly as it is spelt 1 Wed-nez-day  
rather than as it is usually pronounced

G Notice words within words 5 There’s a rat in separate  
H Use clues from etymology 10 bi + cycle = two + wheels  
I Use analogy 8 bright, light, sight  
J Apply knowledge of 11 spot, spotting, spotted  

spelling conventions
K Learn by sight and rely on 4 Look – cover – write – check  

visual memory

A = 3 B = 9 C = 7 D = 2 E = 6 F = 1 G = 5 H = 10 I = 8 J=11 K=4

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002
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Vocabulary objectives

Year 7

■ Use a dictionary and thesaurus with speed
and skill

■ Understand and have the terminology
to describe the role of word classes, 
e.g. preposition, auxiliary verb

■ Draw links between words in different
languages, e.g. Haus – house, femme – feminine

Year 8

■ Understand and use key terms that help to
describe and analyse language, e.g. word class,
noun phrase, subordinate clause, syntax,
conditional

Year 9

■ Know and use terms that are useful for
analysing language, e.g. type of phrase or
clause, conditional verb

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002

OHT 2.4





Objective NC Year
Pupils should be taught: (1–6)  
A To identify adverbs 4
B To understand the terms ‘active’ and ‘passive’ 6
C To identify pronouns 3
D To begin using the term ‘sentence’ 1
E To use the term ‘verb’ appropriately 3
F To understand the term ‘tense’ 4
G To use the terms ‘singular’ and ‘plural’ appropriately 3
H To use the term ‘adjective’ correctly 3
I To use the terms ‘vowel’ and ‘consonant’ 1
J To identify the imperative form in instructional writing 5

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002
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Spelling strategy Example  
A Break the word into its separate sounds 1 Wed-nez-day
B Break the word into syllables 2 Never eat cake, eat salad 

sandwiches and remain 
young

C Break the word into its constituents 3 d-i-a-r-y
(root word plus affixes)

D Use a mnemonic 4 Look – cover – write – check
E Make a link to a word in the same family 5 There’s a rat in separate
F Say the word exactly as it is spelt rather 6 muscle – muscular

than as it is usually pronounced
G Notice words within words 7 dis – illusion – ment
H Use clues from etymology 8 bright, light, sight
I Use analogy 9 re – mem – ber
J Apply knowledge of spelling 10 bi + cycle = two + wheels

conventions
K Learn by sight and rely on 11 spot, spotting, spotted

visual memory  
A = B = C = D = E = F = G = H = I = J = K =

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002
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Framework objectives for
teaching spelling strategies

Year 7

Spelling strategies

To continue learning, constructing and checking spellings, pupils should be able to:

8. recognise and record personal errors, corrections, investigations, conventions,
exceptions and new vocabulary;

9. sound out words phonemically and by syllables;
10. draw on analogies to known words, roots, derivations, word families, morphology

and familiar spelling patterns;
11. identify words which pose a particular challenge and learn them by using mnemonics,

multi-sensory reinforcement and memorising critical features;
12. use the quartiles of a dictionary and find words beyond the initial letter;
13. make effective use of a spellchecker, recognising where it might not be sufficient

or appropriate.

Year 8

Spelling strategies

6. devise their own ways to improve their spelling, building on strategies from Year 7
including:
a maintaining a personal record of spelling difficulties and development;
b applying spelling rules and recognising exceptions;
c using dictionaries and spellcheckers where appropriate;
d sounding out and syllabifying;
e memorising critical features;
f drawing on word structures, families and derivations;
g using analogy.

Year 9

Spelling strategies

3. recognise their strengths as spellers, identify areas where they need to improve and
use appropriate strategies to eliminate persistent errors;

4. address personal difficulties with words through strategies which include:
a experimenting with different ways of learning and remembering difficult spellings,

e.g. mnemonics;
b applying knowledge of word origins, families and morphology;
c identifying common spelling patterns and conventions in their growing vocabulary;

5. make use of different kinds of dictionary, thesaurus and spellchecker.

© Crown Copyright 2002
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Objective NC Year
Pupils should be taught: (1–6)  

Objective NC Year
Pupils should be taught: (1–6)  
A To identify adverbs
B To understand the terms ‘active’ and ‘passive’
C To identify pronouns
D To begin using the term ‘sentence’
E To use the term ‘verb’ appropriately
F To understand the term ‘tense’
G To use the terms ‘singular’ and ‘plural’ appropriately
H To use the term ‘adjective’ correctly
I To use the terms ‘vowel’ and ‘consonant’
J To identify the imperative form in instructional writing

Literacy in modern foreign languages
Spelling and vocabulary

© Crown Copyright 2002
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3 New approaches to
English grammar

You will need:
■ OHTs 3.1–3.6
■ Handouts 3.1–3.4 for each participant
■ Appendices 1 and 2

Timing:
3.1 Introduction 15 minutes
3.2 Terminology 20 minutes
3.3 Modification of nouns 40 minutes

Total 75 minutes

3.1 Introduction (15 minutes)
Show OHT 3.1.

Points to make:
■ This session is not about how to teach grammar in foreign languages. It is

about developments in English grammar teaching that support the teaching
of sentence level objectives, and the implications of this for modern foreign
language teachers.

■ The job of a teacher of English is to help native speakers who have a
good intuitive knowledge of the grammar of their language to make
that knowledge explicit, and to give them the concepts and the words
to describe it. This is very different from the job of the modern foreign
language teacher.

■ It is important for modern foreign language teachers to know what
understandings about English grammar their pupils are likely to bring
to their foreign language learning so that they can build on this.

■ Modern foreign language teachers are ideally placed to support literacy
across the curriculum by consolidating in the course of their normal
teaching some of the objectives from the Framework for teaching English:
Years 7, 8 and 9.

OHT 3.1
Aims

■ To update modern foreign language teachers on the
approach to teaching English grammar in Key Stages 2
and 3, including the current terminology

■ To give teachers of modern foreign languages an
opportunity to reflect on how their own teaching
might support the sentence level objectives in the
Framework for teaching English: Years 7, 8 and 9

© Crown Copyright 2002 New approaches to English grammar 11



Show OHT 3.2.

Points to make:
■ Understanding grammar is seen as important because it can be applied

in the process of writing and reflecting on writing.
■ Understanding grammar helps pupils appreciate how certain effects

are achieved in texts they are reading, and access to terminology makes
it easier for them to discuss and comment on these features.

■ The approach is pragmatic, not theoretical.
■ Grammar is complex and therefore we need to limit our focus to what

is most likely to make a difference to pupils’ reading and writing.

Following from the last bullet point, explain that there are three main features
of English grammar that are addressed particularly in Key Stages 2 and 3.

Use OHT 3.3 to elaborate briefly on the three features. Remind participants that
this is just a general introduction to what is happening in English and that it is
the intention to explore implications for modern foreign languages shortly.

Note: Depending on the audience, you may choose not to comment in detail
on some or all of the points.

OHT 3.3
Three features of English grammar that have priority

Text cohesion
■ Using connectives
■ Making consistent use of verbs and pronouns

Sentence construction
■ Combining and sequencing clauses in a variety of ways

Word choice and modification
■ The modification of nouns and verbs to

enhance meaning

OHT 3.2
Purposes for teaching English grammar

The approach to grammar now being promoted, that
begins in Key Stage 2 and continues in Key Stage 3, has
two main purposes:
■ To improve pupils’ writing by giving them more

control over the choices they make as writers
■ To help pupils reflect on effects achieved in their

own writing and that of others and to give them a
common terminology to make discussion of these
effects easier and more precise

12 Literacy in modern foreign languages © Crown Copyright 2002



Examples to use when explaining these points might be:

Text cohesion
■ Pupils need to understand the different functions of conjunctions and

connecting adverbs. They need to see how connecting adverbs such as
firstly, meanwhile, therefore and next signpost a reader through a text by
making temporal, causal or other links between different parts of it, while
conjunctions link clauses within a sentence. Introducing pupils to a repertoire
of connectives and exploring the way they work will help them to produce
coherent writing in a range of text types. (See, for instance, the Writing style
unit in the Literacy across the curriculum training file.)

■ Pronouns, if they are to work, rely heavily on what a reader already knows.
Textual cohesion depends on writers anchoring pronouns effectively to
their referents and striking the right balance between reducing ambiguity
and reducing repetition.

■ Pupils need to understand the principles of verb tenses, understanding
about the need for consistency and the conventions that apply to different
text types, for instance, that narratives are typically narrated in the past tense
but writers may choose to change to the present tense for effect in certain
circumstances.

Sentence construction
■ Pupils need to understand the need for variety in sentence construction

and the need to develop a repertoire of sentence patterns, including simple,
compound and complex sentences.

■ They also need to see how the sentence patterns of formal written language
differ from those of speech.

Word choice and modification
■ Pupils need to see how writing can be made richer or more precise through

the use of adjectives and adverbs. For instance, by investigating ways of
extending noun phrases, pupils can see the choices available to writers
and begin to consider in their own writing when elaboration is or is not
appropriate.

3.2 Terminology (20 minutes)
Teachers of English in Key Stage 2 have received training in grammar for writing.
Teachers in Key Stage 3 have received training materials on grammar (English
department training 2001, module 10) and material to support their teaching of
the Framework sentence level objectives (Year 7 Sentence level bank). Teachers
of English appear to fall into two main categories: those who have a knowledge
of grammar (in general, older teachers), and those who profess to have little or
no explicit knowledge of grammar (in general, younger teachers). The need to
support the latter group is clear. It is also the case that some in the former group
have knowledge that is incomplete, and/or not entirely in line with current
thinking.

It will be useful to teachers of modern foreign languages to have an overview
of the terminology used in this training. They can support learning across the
curriculum by reflecting on implications for teaching in modern foreign language
lessons where understanding of grammar can be reinforced and consolidated.

© Crown Copyright 2002 New approaches to English grammar 13



Distribute Handout 3.1. 

Explain that this is used in training for English departments. It shows the word
classes in English. (Word class is preferred to the traditional parts of speech
because it is a more accurate and less misleading term.) Ask participants to
work in pairs, consider the handout and be prepared to comment on the
following questions:
1. What difference, if any, is there between the terminology of the handout

and that which you currently employ?
2. How do we decide which word class a word belongs to?
3. Are there any implications for teachers of modern foreign language?

Take feedback on the three questions.

Responses to Question 1
It is likely that the term determiner will be the only one with which some
participants will be unfamiliar. You may need to make the point that the use
of the word determiner does not preclude the use of terms such as definite
and indefinite article, which are subdivisions of the wider class of determiners.
Refer to the additional notes in Appendix 2 for background to the discussion.
See also the National Literacy Strategy – Glossary of terms. Stress the positive
point that participants are familiar with most of this material.

Responses to Question 2
You can use OHT 3.4 to sum up on question 2. Refer also to Appendix 2 for
points to support more detailed discussion.

OHT 3.4

■ Each word class is defined by different characteristics,
including:
– how the words combine with other words (syntax)
– how they are built up from smaller parts (morphology)
– meaning

■ Many English words can belong to a range of word
classes without a change of form

■ Determiner is the only non-traditional term

Handout 3.1

14 Literacy in modern foreign languages © Crown Copyright 2002

word

noun pronoun determiner adjective preposition verb adverb conjunction
N n d A p V Av c

he the big of quickly

himself a/an sensible in soon

his which fatal after probably

who this despite

common proper auxiliary full co-ordinating
subordinating
hat John be see and if

invitation London have start or because

hour Saturday will hit but after



Responses to Question 3
The implications should be positive in that pupils will progressively bring a better
understanding of word classes to modern foreign language lessons and will
have met and used terminology that will be useful in comparisons between
English and their target language. Inevitably, the level of knowledge and
understanding will vary between pupils, and there will be some misconceptions.
Grammar is complex, as we all know.

Modern foreign language teachers should feel positive about the fact that
their work, in focusing pupils’ attention on the structure of language at word
and sentence level, will build on and reinforce pupils’ literacy. For example,
see the Framework objective for English in Year 7: to understand and have
the terminology to describe the role of word classes (W17).

3.3 Modification of nouns (40 minutes)
Explain that the next part of the training focuses on one aspect of grammar –
noun modification – to exemplify how work in English can add value to and have
value added by work in modern foreign languages. Explain that you are going to
show briefly how noun modification is described to teachers of English. Do not
dwell on this unless participants ask for clarification.

Show OHT 3.5.

Points to mention:
■ A noun may be modified by three kinds of words which stand before it

(pre-modification):
– adjectives (e.g. big, including those derived from verbs, e.g. amusing)
– nouns (e.g. joke)
– determiners (e.g. a, the, this, my).

■ Inflection – a significant feature of noun modification in French and German,
for instance – is not such an important feature in English but is present, e.g.
Those big, amusing joke books.

See Appendix 3 for additional information if required.

Show OHT 3.6.

OHT 3.6
Post-noun modifiers (post-modification)

Prepositions and relative clauses
■ ‘That big, amusing joke book on the table, by the

window’
■ ‘That big, amusing joke book which is on the table 

by the window’

OHT 3.5
Modification of nouns

‘That big, amusing joke book’

Pre-noun modifiers (pre-modification)
■ nouns
■ adjectives
■ determiners
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Points to mention:
■ Words can be added after the noun to modify it by using prepositions 

(on the table, by the window) and relative clauses (which is on the table).
■ Both prepositions and relative clauses have important applications in writing.

They lend focus, definition and interest.

See Appendix 3 for further information if required.

Activity 1
Explain to participants that they are going to play either ‘Magic Tuckshop’ or
‘Rock Groups’ – exercises on expanding noun phrases taken from the literacy
progress units for pupils in Year 7 working towards Level 3 in English. They can
play the games in any language of their choice, but the examples are in English.

Distribute Handout 3.2 and point out the alphabetical order of words.
Explain that the task is to continue the poem or list to the end of the alphabet.
Participants can work in pairs.

Hear some examples from the participants.

Make the point that such work is useful in English because some pupils appear
not to see that they have the choice of noun modification to enrich their writing.

Ask for comments on the relevance of such work to teaching writing in modern
foreign language lessons.

Distribute Handout 3.3. 

Explain that this is a section from the Year 7 Sentence level bank. It is designed
to support the teaching of one of the sentence level objectives from the
Framework for teaching English: Years 7, 8 and 9. The objective is shown at the
top left of the first page. Ask participants to read through the material and then,
in groups, identify or develop activities appropriate to modern foreign language
lessons which might support the objective of expanding nouns and noun
phrases.

Handout 3.3

See full-size version of the handout 
at the end of this session

Handout 3.2

Magic Tuckshop
Astonishingly bendy cream doughnuts
Extremely ferocious ginger humbugs

Rock Groups
Amazing Baboons
Clumsy Diamond
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If there is difficulty about starting with this you could refer to an appropriate part
of the QCA scheme of work, e.g. German Year 8 Unit 7, and give this out as a
starting point, as Handout 3.4.

Ask groups to share their ideas for activities, allow time for comment and any
other feedback.

Complete this session by pointing out that we have just looked at one aspect
of the three grammar priorities in English. Thus it has been possible to give
participants only a flavour of new approaches to teaching grammar in English.

Handout 3.4 (optional)
Extract from QCA scheme of work – 
German Year 8 Unit 7

m
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Learning objectives Possible teaching activities Learning outcomes Points to note

■ how to make adjectives ■ Pupils match descriptions of cities, ■ ask questions, eg Wie ist ■ Colour coding of the three 
following an indefinite article spoken then written, to a picture, Frankfurt? and answer genders may continue to be 
agree when they precede a eg Hamburg ist eine moderne Stadt. with sentences such as helpful at this stage.
nominative and then an Ask pupils to highlight endings. Frankfurt ist eine reiche ■ Pupils could word-process
accusative noun, and that all Ask them to form a human grammar Stadt. Berlin ist eine examples of adjectival 
adjective endings are heard chain, each pupil holding a card historische Stadt. Es gibt endings, putting the ending in
in German with a different noun, adjective einen schönen See in different and bigger fonts.

and ending. Bregenz ■ Show pupils how they can 
■ Play a ‘Group word’ game on the ■ pronounce and note deduce the gender of a noun 

lines of ‘I went to market…’, adding different adjectival from the adjective ending.
an extra adjective each time. endings correctly, eg ■ An alternative and more 

■ Pretend to lose your voice, and ask Bonn ist eine interessante flexible form of dictation: 
pupils to try to lip-read as accurately Stadt. Die Zugspitze ist using a text-manipulation 
as possible. ein großer Berg in Bayern. software program, pupils call 

■ Dictate simple phrases describing up a simple description of a 
a region. region in which only the first 

■ Pupils describe their own region. letter of each word is visible. 
The description is read aloud. 
Pupils then attempt to rebuild 
the text. Top-up readings 
take place at regular 
intervals. Pupils who have 
finished call up the text in a 
new option, eg predict the 
next word.  
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Aims

■ To update modern foreign language teachers
on the approach to teaching English grammar
in Key Stages 2 and 3, including the current
terminology

■ To give teachers of modern foreign languages
an opportunity to reflect on how their own
teaching might support the sentence level
objectives in the Framework for teaching
English: Years 7, 8 and 9

OHT 3.1

Literacy in modern foreign languages
New approaches to English grammar
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Purposes for teaching
English grammar

The approach to grammar now being promoted,
that begins in Key Stage 2 and continues in
Key Stage 3, has two main purposes:

■ To improve pupils’ writing by giving them more
control over the choices they make as writers

■ To help pupils reflect on effects achieved in their
own writing and that of others and to give them
a common terminology to make discussion of
these effects easier and more precise

Literacy in modern foreign languages
New approaches to English grammar
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OHT 3.2





Three features of English grammar
that have priority

Text cohesion

■ Using connectives

■ Making consistent use of verbs and pronouns

Sentence construction

■ Combining and sequencing clauses in a
variety of ways

Word choice and modification

■ The modification of nouns and verbs to
enhance meaning

Literacy in modern foreign languages
New approaches to English grammar

© Crown Copyright 2002

OHT 3.3





■ Each word class is defined by different
characteristics, including:
– how the words combine with other words

(syntax)
– how they are built up from smaller parts

(morphology)
– meaning

■ Many English words can belong to a range of
word classes without a change of form

■ Determiner is the only non-traditional term

Literacy in modern foreign languages
New approaches to English grammar
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OHT 3.4





Modification of nouns

‘That big, amusing joke book’

Pre-noun modifiers (pre-modification)

■ nouns

■ adjectives

■ determiners

Literacy in modern foreign languages
New approaches to English grammar
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OHT 3.5





Post-noun modifiers
(post-modification)

Prepositions and relative clauses

■ ‘That big, amusing joke book on the table, 
by the window’

■ ‘That big, amusing joke book which is 
on the table by the window’

Literacy in modern foreign languages
New approaches to English grammar
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OHT 3.6




