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General introduction
to Literacy In series

The aim of the subject-specific material in the Literacy in series is to
exemplify aspects of the Literacy across the curriculum training file for
individual subjects.

Where appropriate, the relevant section from the Literacy across the curriculum
training file is indicated so that trainers and teachers can refer to it as and when
they wish. This training file is available in every school and LEA. Further copies
have been sent to the appropriate subject associations.

Methods of delivery

m LEAs can decide when and how to deliver the Literacy in series through
2002-2003 so that it fits with their action plans and/or the current needs of
schools. It can be repeated as needs arise; it can be amended as expertise
within schools grows.

m The material can be delivered as days or as individual sessions as
appropriate to fit with current LEA practice and school needs.

= The material can be amended in response to local circumstances and by
involving local expertise. The final session on schemes of work will help
where a department from one school can share its experience and
expertise with others. This would ensure that local priorities, for example,
the needs of pupils for whom English is an additional language, can be met.

= Further examples from local schools can be added to the sessions or
substituted for some of the existing examples.

m Trainers can be drawn from the LEA (for example, teacher advisers or
LEA subject advisers) or from schools (for example, advanced skills
teachers or respected heads of departments or teachers).

Key principles

= To develop consistent approaches to teaching and learning in literacy
across departments, and to build increased awareness of the skills,
knowledge and understanding that pupils could be expected to bring
to lessons

= To use speaking and listening to develop subject learning

= To develop active reading strategies to increase pupils’ ability to read for a
purpose and engage with text, and the learning to be gained from it

= To demonstrate the sequence for writing and modelling writing for a key text
type within the subject; seeing how it is done helps pupils to achieve it for
themselves more quickly

= To make suggestions for the learning of subject-specific vocabulary

English Framework objectives

m At the end of each folder, the objectives from the Framework for teaching
English: Years 7, 8 and 9 which apply across the curriculum appear in an
appendix: most are the key objectives (in bold) but others have been added
for clarity or exemplification.

= This will help schools identify their literacy curricular targets and ensure
common approaches through the objectives.

© Crown Copyright 2002 General introduction
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Developments in cross-curricular literacy

m As expertise grows, schools may wish to decide which department teaches
a particular aspect of literacy, for example, explanations in non-fiction
writing, and how other subject areas can support and develop pupils’
learning by reinforcing it and applying it to their subject as appropriate.
This will save time and ensure that pupils have a consistent approach to,
for example, the writing of explanations.

= As expertise in, for example, active reading strategies or managing group
talk develops and pupils know the expectations across the curriculum, their
confidence will grow and their ability to take responsibility for their learning
will also develop. This, again, will save time for teachers as they will not
have to keep teaching the skills.

Literacy in art and design © Crown Copyright 2002



1 Speaking and listening

Aims:

= Toidentify the speaking and listening skills which help pupils make progress
in art and design

= To exemplify strategies for teaching speaking and listening in art and design

= To recognise the contribution made by art and design to the development of
speaking and listening skills

You will need:
s OHTs1.1-1.9
s Handouts 1.1-1.7 for each participant

m flipchart

Timing:

1.1 Introduction 5 minutes

1.2 Talkinartand design 20 minutes

1.3 Pictures for an exhibition 15 minutes

1.4 Evaluating art and design work 25 minutes

1.5 Making group talk purposeful 10 minutes
Total 75 minutes

1.1 Introduction (5 minutes)

This training is first and foremost focused on teaching and learning in art and
design. Pupils’ literacy skills are addressed where they willimprove learning
in art and design through competent reading, writing, speaking and listening.

The GCSE and Applied GCSE specifications for art and design require pupils to
undertake research and evaluation work. The activities identified here will stand

pupils in good stead for taking on these requirements at Key Stage 4.

Use OHT 1.1 to establish the principles underpinning this training session.

OHT 1.1
Principles

m Successful learning in art and design is extended and
enriched by interactive language activities

= [n art and design, as in all subjects, pupils’ literacy skills
need to be planned for, demonstrated and taught

Points to make:

= We all learn through being able to talk through our ideas and develop our
thinking by listening and responding to the ideas and thoughts of others.
In the words of Professor Michael Fullan, ‘Information only becomes
knowledge through social interaction’.

m  We can extend our knowledge and understanding of art and design by,
for example, reading about artists, their thinking, experiences and choices.

m  Asking pupils to explore ideas in writing (annotating their own art and
responding to that of others, in sketchbooks, for example) can extend
their conceptual development.

© Crown Copyright 2002 Speaking and listening



m Asin alllessons, effective reading, writing, speaking and listening does not
just happen; it needs to be planned for and the teaching focused to specific
learning objectives.

Use OHT 1.2 to stress that this session explores ways in which effective
speaking and listening can enhance the teaching of art and design.

OHT 1.2
Aims for the session

m Toidentify the speaking and listening skills which help
pupils make progress in art and design

m To exemplify strategies for teaching speaking and
listening in art and design

= To recognise the contribution made by art and design
to the development of speaking and listening skills

The levels of attainment for art and design reflect the way speaking and listening
underpin the four strands of the programme of study for Key Stage 3,
especially:

= exploring and developing ideas;

m evaluating and developing work.

1.2 Talkinartand design (20 minutes)

Refer to OHT 1.3, extracts from the levels of attainment related to speaking
and listening in art and design. Draw attention to the key words in the level
descriptors which concern pupils’ ability to communicate the outcomes

of their learning in art and design, e.g. comment on, explain, articulating.

OHT 1.3
Extracts from the levels of attainment related to
speaking and listening in art and design

Level Description

1 Pupils describe what they think and feel about their own and
others’ work

2 Pupils comment on differences in others’ work, and suggest
ways of improving their own

3 Pupils comment on similarities and differences between their
own and others’ work, and adapt and improve their own

4 Pupils compare and comment on ideas, methods and

approaches used in their own and others’ work, relating
these to the context in which the work was made. They
adapt and improve work to realise their own intentions

5 Pupils analyse and comment on ideas, methods and
approaches used in their own and others’ work relating
these to its context. They adapt and refine their work to
reflect their own view of its purpose and meaning

6 Pupils analyse and comment on how ideas and meanings
are conveyed in their own and others’ work. They explain
how their own ideas, experiences and values affect their
views and practice

7 Pupils analyse and comment on the contexts of their own
and others’ work. They explain how their own ideas,
experiences and values affect their views and practice

8 Pupils evaluate the contexts of their own and others’ work,
articulating similarities and differences in their views and
practice. They further develop their ideas in the light of
insights gained from others

Literacy in art and design © Crown Copyright 2002



Use OHT 1.4 to explain that these abilities can be developed during different
stages in the process of learning, particularly through speaking and listening.

OHT 1.4
Talk in art and design

m Pupils develop confidence in using subject-specific
terminology through talk

m Talk helps to develop and secure pupils’ understanding
of key concepts and aesthetic criteria

= The ability to express the outcomes of their learning,
in writing and in speech, depends on pupils’ command
of the language of description, comment and evaluation

Refer to OHT 1.5, which cites extracts from Ofsted’s guidance to inspectors
when assessing teaching in art, making links with the previous slide about the
importance of effective talk to pupils’ progress in art and design and the useful

context provided for the development of pupils’ language.

OHT 1.5
Characteristics of effective teaching of art and
design include:

= intervening sensitively with concise and accurate verbal
and written assessments of pupils’ work

encouraging pupils to evaluate and reflect critically on
their own work, supporting this by displaying the work
of other pupils and other artists, discussing and
comparing the techniques and approaches used
encouraging pupils to express opinions about their
own and others’ work, helping them to move from
colloquial to more formal language, using an
aesthetic and technical art vocabulary

Use OHT 1.6 to clarify the role of talk in securing progress in art and design.

OHT 1.6
The role of talk in securing progress in art and design
o
simply describing commenting analytically and critically
identifying effects analysing and evaluating effects

identifying differences comparing differences and

their influences

explaining how the understanding

of contexts affects views and practice
precise use of subject-specific
terminology

use of sustained talk to think

through problems

identifying contexts

recognition of subject-specific
terminology
unstructured talk

© Crown Copyright 2002
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Points to make:

= Artand design lessons offer a productive context for developing speaking
and listening skills, but it is not enough just to offer opportunities — these
skills need to be taught explicitly and systematically as a planned element
of the scheme of work.

m Speaking and listening in art and design contribute to pupils’ development
as speakers and as listeners and address whole-school literacy objectives.

= Enabling pupils to develop and refine speaking and listening skills is crucial
to their learning and progress in art and design.

Show OHT 1.7 to introduce participants to the recommended five-part teaching
sequence for speaking and listening from English department training 2001.

OHT 1.7
Teaching sequence for speaking and listening

1 Make the teaching objective(s) explicit

2 Provide an example or model the sort of oral
language pupils will need to use

3 Identify purpose, outcomes and the relevant
conventions for this type of speaking and listening

4 Support pupils in exploring and rehearsing the
language conventions

5 Review and reflect upon progress in relation to
the objectives

Stress that speaking and listening activities need to be planned for, organised
and supported so that they extend pupils’ knowledge and understanding in
art and design.

Give participants 2 minutes, in pairs, to identify from their current schemes of
work one or two examples of speaking and listening activities which contribute
to pupils’ progress in art and design. Take brief feedback, focusing on what it
is about the use of talk in those examples that helps to move pupils on.

Explain that the next part of the session looks at two talk activities which use the
teaching sequence and are designed to help pupils in their art and design work.
The first involves pupils in selecting and presenting work for an exhibition, and
the second focuses on evaluating a piece of sculpture.

Literacy in art and design © Crown Copyright 2002



1.3 Pictures for an exhibition (15 minutes)
Refer participants to Handout 1.1, the description of creating an exhibition
taken from Hampshire LEA’s publication, Art and Literacy at Key Stage 3.

Handout 1.1
Creating an exhibition: my favourite art

When Ken recently visited the Birmingham Art In role as the selection committee, each group

Gallery and Museum he went along to the must give a presentation to the rest of the class,
Pre-Raphaelite room (his favourite from years explaining their choices and, where possible,
gone by) expecting to see his usual favourite giving reasons for those choices. It will be
paintings. When he got there, he found little interesting to see just what degree of

signs on the wall that said “This painting has commonality there is. Microsoft PowerPoint
been selected for the ‘My Favourite Things’ or slides can be used for the presentation.

exhibition in the basement — sorry.” What the

museum had set up was to give questionnaires Extending the task

to the public over the previous year asking them

to list their favourite paintings or artefacts on There are a number of ways that this activity
display. They chose the most popular of these could be extended to increase the level of
and brought them together into a single exhibition ~ challenge, both in terms of critical judgement
in the basement. So the exhibition was blatantly ~ and writing.

populist and was enormously successful. The = Provide the pupils with some art gallery
public were also invited to write a short comment brochures or guides. Explore the kind of text
on the reasons why they had made their choices, used to describe paintings to the public. Invite
should they so wish. Southampton City Art Gallery  the pupils, in their groups, to provide their own
also devotes one gallery room to “public choice”. text to go alongside the paintings in, what will
Members of the public are invited to explain why eventually be, an exhibition. Make the success
they have chosen a specific painting. criteria explicitly connected to those linguistic
This can be a perfect vehicle for collaborative features associated with art galleries and
group work, talk and agreement. brochures.

= Mount a whole-class exhibition which is an
Procedure accumulation of each of the small groups.

The whole class then needs to write the
exhibition guide and invite younger pupils
into the exhibition at their convenience.

= The teacher selects a series of photographs
of artefacts, sculpture and paintings (broaden
the range if you wish).

Pupils work in small groups.

Each group is given the same collection of
paintings, artefacts, etc.

Explain that there is to be a Favourite Art
Exhibition, tell them about the Birmingham
Exhibition (above), and ask the pupils to
make their own choices for their own group
Favourite Art Exhibition.

You will need to decide the maximum number
of choices that each group can make. This is
flexible and depends on how much time and
space you have.

Source: Hampshire LEA, Artand Literacy at Key Stage 3

Allow 5 minutes for participants, in pairs, to read the description and identify the
range of visual and verbal skills pupils need to create and explain their choices.
Then each pair joins another pair and has a further 5 minutes to consider ways
of using or extending the teaching sequence outlined on OHT 1.7 and amplified
on Handout 1.2 in relation to creating an exhibition.

© Crown Copyright 2002 Speaking and listening



Handout 1.2

Using the teaching sequence for speaking and listening

1 Make the teaching
objective(s) explicit

The art and design objectives:

= express ideas about art in relation
to its social, cultural and historical
context, and defend opinions
using an art vocabulary

The literacy objectives:

= use talk to clarify ideas, to put
a point of view and to evaluate
what others say

N

Provide an example or model
the sort of oral language pupils
will need to use

Teacher demonstrates by explaining
why he/she selected one or two
particular pictures for the exhibition

w

Identify purpose, outcomes and
the relevant conventions for this
type of speaking and listening

Through discussion, the teacher
draws attention to the way purpose,
audience and the conventions of art
discourse influence the choice and
use of language (e.g. the use of
specialist terminology or connectives
such as although or nevertheless
when presenting a persuasive case)

4 Support pupils in exploring
and rehearsing the
language conventions

Pupils work in groups to select their
items and prepare their justification
for their choices. Teacher supports

specific groups

(5]

Review and reflect upon progress
in relation to the objectives

Pupils present in groups and hear the
presentations of others. They make
notes on each presentation in relation
to agreed criteria established at
stage 3 above

Take feedback, noting and welcoming ideas that develop the example in relation

to art and design or literacy.

1.4 Evaluating art and design work (25 minutes)

An important element of art education is that pupils engage with and learn
how to evaluate the art, craft and design work of others as a means of
developing their own work. This can include the work of artists, craftspeople
and designers from a range of cultures, past and present, and also work of

other pupils in their class.

Handout 1.3

Artist: Richard Deacon
Title: What Could Make Me Feel This Way (A)
Date: 1993

Reproduced by kind permission of the Sprengel Museum, Hannover, Germany

Literacy in art and design
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Using the image of a sculpture by Richard Deacon, Handout 1.3, ask

participants in pairs to:

1 Consider the piece at their own level. (2 minutes)

2 Identify what prior knowledge pupils need in order to talk about a work such
as this, e.g. exposure to a wide range of art, listening to the teacher and
others; subject-specific terminology; areas and criteria for evaluation.

3 Note down on Handout 1.4 how they could use the teaching sequence
for talk to support pupils’ spoken evaluations of the Richard Deacon piece.
(5 minutes)

4 Join with another pair to exchange notes and ideas.

Take brief feedback.

Handout 1.4
Teaching sequence for speaking and listening
in art and design

Using the Richard Deacon sculpture, how might you:

= make the art teaching
objective(s) explicit?

provide an example or model
the sort of oral language pupils
will need to use to appraise
the piece?

identify purpose, outcomes and
the relevant conventions for this
type of talk about sculpture?

give pupils opportunities to use
and explore appropriate language
conventions for this type of talk
about sculpture?

review and reflect upon progress
in relation to the objectives?

Now refer to Handout 1.5, a sample framework for spoken evaluations.
Explain that, just as providing a supportive framework for writing can help
pupils to organise and construct a written piece, so an ‘oral frame’ can help
when pupils are developing more formal, structured talk. Handout 1.5 is an
example of a frame for spoken evaluations. Ask participants, in new pairs,
to use it in relation to the Richard Deacon sculpture. Suggest that for up to
5 minutes they take turns to try out the prompts for form, content, materials,
process, mood and response.

© Crown Copyright 2002 Speaking and listening



Handout 1.5

A framework for spoken evaluations

Artist: Richard Deacon

Work: wooden sculpture

affecting me?)

Focus Subject Prompt

What | cansee |Form The form chosen by the

and what | know artist is...
Content I cansee...
(What is it about? | This piece is...
What is its This work shows...
meaning?)
Materials The materials used are...
(Whatis it
made of?)
Process The processes, materials and
(How was it techniques that the artist has
made?) used are...
Mood This work makes me think/feel/realise
(How s it

What | want Artist A question I would like to ask the
to know artist is...
Work One thing I would like to know about
the piece is...
Response Piece What I like about this... is...
because...
What I dislike is...
Own work It has influenced my own work

because...
What I shall take from it as an idea for
my owh work is...

Next, draw attention to the completed framework, Handout 1.6, and take brief
feedback on whether they think the framework would be helpful to pupils.

Literacy in art and design
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Handout 1.6

A completed framework for spoken evaluations

Artist: Richard Deacon

Work: wooden sculpture

affecting me?)

Focus Subject Prompt

What | cansee | Form The form chosen by the

and what | know artist is sculpture.
Content The work is a huge wooden structure
(Whatis itabout? | that looks like something that is
What is its growing or alive.
meaning?)
Materials The materials used are twisted
(What s it wooden slats.
made of?)
Process T am curious about the processes
(How was it and techniques that the artist has
made?) used to make wood look natural

and yet engineered.

Mood This work makes me think of a twisted
(How is it ribcage. I't's dynamic. There's something

strong and frightening about it and at the

same time it's a bit funny. It makes me
feel interested in how it is made to look

as if it is moving although it is really still.

What | want
to know

Artist

A question I would like to ask the artist
is what inspired him to make such a
large sculpture.

Work

What I would like to know about the
piece is how it was put together and
what it is called.

Response

Piece

What I like about this piece is its size -
it nearly fills the gallery space and
makes the viewer feel in awe.

What I dislike is that it has no
beginning and no end, and makes

me feel claustrophobic

Own work

What I shall take from it as an idea for
my own work are the shapes, the curves
and the movements.

Ask participants to discuss in groups of four how they could incorporate
such an approach into their lessons. Take suggestions and point out that this
could be:

= away of introducing subject-specific vocabulary;
= asmall-group activity as well as a class activity;
m arapid starter activity when introducing a new form or movement;
m a basis for assessing pupils’ knowledge and understanding;
= asupport for pupils’ written evaluations.
Show OHT 1.8.
OHT 1.8

One approach to introducing the framework

1
on OHT

The teacher displays and explains the framework

The teacher models a spoken evaluation of an image
In small groups, pupils use the framework with a second

image, each pupil speaking on one section

a1

Comments on the process are shared as a class
Examples are discussed and refined
Pupils prepare and give individual evaluations

© Crown Copyright 2002
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Next, make the point that if we want pupils to be comfortable with subject

concepts and terminology, an art area should be a rich verbal environment

as well as arich visual environment. The verbal environment could include:

m Aglossary of key terms at the back of sketchbooks or journals, e.g.
collage = an image created by sticking material (usually cut-up or torn paper)
to the picture’s surface.

= Word walls: general or topic-specific key terms are displayed in a visually
arresting way around the walls.

= Quotations: examples of the best that has been thought and said about
art and design, by pupils as well as by artists and others.

m Display boards: recent magazine or newspaper articles about art, artists
or exhibitions.

m  Questions: a ‘toolkit’ of useful questions pupils can ask about their own
work and that of others.

m  Spoken frameworks: prompts and sentence starters for evaluation activity.

1.5 Making group talk purposeful (10 minutes)
Direct attention to Handout 1.7.

Handout 1.7
Strategies for making group discussion purposeful and
promoting a range of speaking and listening

See full-size version of the handout at the end
of this session.

Allow 10 minutes for groups to:

m identify a strategy that is already part of the teaching of at least one member
of the group, and discuss an example of its use;

= identify a strategy they do not use already, but which could usefully become
part of their teaching.

Rather than take conventional plenary feedback, use envoys or jigsaw groups
to share ideas and reactions.

Finally, use OHT 1.9 to outline some possibilities for developing this work further.

OHT 1.9
Ready for more?

= As a department, look again at the module,
Managing group talk, and/or the module, Listening,
in the Key Stage 3 National Strategy Literacy across
the curriculum training file. Identify strategies which
have potential for your school context, and plan them
into a future scheme of work

= Incorporate speaking and listening more formally into
teacher assessment at Key Stage 3

m Explore the possibilities for joint activities with the English
department in which the focus is critical discussion of
poems and pictures. Identify the terms and conventions
that are common to both art forms and those that are
subject-specific

Literacy in art and design © Crown Copyright 2002



Principles OHT 1.1

m Successful learning in art and design is extended
and enriched by interactive language activities

= Inart and design, as in all subjects, pupils’
literacy skills need to be planned for,
demonstrated and taught

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit © Crown Copyright 2002






Aims for the session OHT 1.2

= To identify the speaking and listening skills which
help pupils make progress in art and design

= To exemplify strategies for teaching speaking
and listening in art and design

m To recognise the contribution made by art and
design to the development of speaking and
listening skills

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit
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Extracts from the levels of OHT 1.3
attainment related to speaking
and listening in art and design

1 Pupils describe what they think and feel about their own and
others’ work

2 Pupils comment on differences in others’ work, and suggest
ways of improving their own

3 Pupils comment on similarities and differences between their
own and others’ work, and adapt and improve their own

4 Pupils compare and comment on ideas, methods and

approaches used in their own and others’ work, relating
these to the context in which the work was made. They
adapt and improve work to realise their own intentions

5 Pupils analyse and comment on ideas, methods and
approaches used in their own and others’ work relating
these to its context. They adapt and refine their work to
reflect their own view of its purpose and meaning

6 Pupils analyse and comment on how ideas and meanings
are conveyed in their own and others’ work. They explain
how their own ideas, experiences and values affect their
views and practice

7 Pupils analyse and comment on the contexts of their own
and others’ work. They explain how their own ideas,
experiences and values affect their views and practice

8 Pupils evaluate the contexts of their own and others’ work,
articulating similarities and differences in their views and
practice. They further develop their ideas in the light of
insights gained from others

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit © Crown Copyright 2002






Talk in art and design OHT 1.4

= Pupils develop confidence in using subject-
specific terminology through talk

= Talk helps to develop and secure pupils’
understanding of key concepts and
aesthetic criteria

= The ability to express the outcomes of their
learning, in writing and in speech, depends
on pupils’ command of the language of
description, comment and evaluation

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit
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Characteristics of effective teaching oHT15
of art and design include.:

= Iintervening sensitively with concise and accurate
verbal and written assessments of pupils’ work

m encouraging pupils to evaluate and reflect
critically on their own work, supporting this
by displaying the work of other pupils and
other artists, discussing and comparing
the techniques and approaches used

m encouraging pupils to express opinions
about their own and others’ work, helping
them to move from colloquial to more
formal language, using an aesthetic
and technical art vocabulary

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Effecti i .
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The role of talk in securing progress oOHT 1.6
In art and design

simply describing commenting analytically and critically
identifying effects analysing and evaluating effects
identifying differences comparing differences and

their influences
identifying contexts explaining how the understanding

of contexts affects views and practice
recognition of subject-specific precise use of subject-specific
terminology terminology
unstructured talk use of sustained talk to think

through problems

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit © Crown Copyright 2002






Teaching sequence for OHT 1.7
speaking and listening

1 Make the teaching objective(s) explicit

2 Provide an example or model the sort of oral
language pupils will need to use

3 Identify purpose, outcomes and the relevant
conventions for this type of speaking and
listening

4 Support pupils in exploring and rehearsing the
language conventions

5 Review and reflect upon progress in relation to
the objectives

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit © Crown Copyright 2002






One approach to introducing the OHT 1.8
framework

1 The teacher displays and explains the
framework on OHT

2 The teacher models a spoken evaluation
of an image

3 In small groups, pupils use the framework
with a second image, each pupil speaking
on one section

4 Comments on the process are shared as a class
5 Examples are discussed and refined

6 Pupils prepare and give individual evaluations

Raising Literacy in art and design
\'A¥ Standards Speaking and listening

Standards and Effectiveness Unit © Crown Copyright 2002






Ready for more? OHT 1.9

= As adepartment, look again at the module,
Managing group talk, and/or the module,
Listening, in the Key Stage 3 National Strategy
Literacy across the curriculum training file.
|dentify strategies which have potential for
your school context, and plan them into a
future scheme of work

= Incorporate speaking and listening more formally
into teacher assessment at Key Stage 3

m EXxplore the possibilities for joint activities with
the English department in which the focus
IS critical discussion of poems and pictures.
|dentify the terms and conventions that are
common to both art forms and those that are
subject-specific

Raising Literacy in art and design
\'A¥ Standards Speaking and listening
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Creating an exhibition:

my favourite art

When Ken recently visited the Birmingham Art
Gallery and Museum he went along to the
Pre-Raphaelite room (his favourite from years
gone by) expecting to see his usual favourite
paintings. When he got there, he found little
signs on the wall that said “This painting has
been selected for the ‘My Favourite Things’
exhibition in the basement — sorry.” What the
museum had set up was to give questionnaires
to the public over the previous year asking them
to list their favourite paintings or artefacts on
display. They chose the most popular of these
and brought them together into a single exhibition
in the basement. So the exhibition was blatantly
populist and was enormously successful. The
public were also invited to write a short comment
on the reasons why they had made their choices,
should they so wish. Southampton City Art Gallery
also devotes one gallery room to “public choice”.
Members of the public are invited to explain why
they have chosen a specific painting.

This can be a perfect vehicle for collaborative
group work, talk and agreement.

Procedure

m The teacher selects a series of photographs
of artefacts, sculpture and paintings (broaden
the range if you wish).

= Pupils work in small groups.

= Each group is given the same collection of
paintings, artefacts, etc.

= Explain that there is to be a Favourite Art
Exhibition, tell them about the Birmingham
Exhibition (above), and ask the pupils to
make their own choices for their own group
Favourite Art Exhibition.

= You will need to decide the maximum number
of choices that each group can make. This is
flexible and depends on how much time and
space you have.
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= Inrole as the selection committee, each group
must give a presentation to the rest of the class,
explaining their choices and, where possible,
giving reasons for those choices. It will be
interesting to see just what degree of
commonality there is. Microsoft PowerPoint
or slides can be used for the presentation.

Extending the task

There are a number of ways that this activity
could be extended to increase the level of
challenge, both in terms of critical judgement
and writing.

= Provide the pupils with some art gallery
brochures or guides. Explore the kind of text
used to describe paintings to the public. Invite
the pupils, in their groups, to provide their own
text to go alongside the paintings in, what will
eventually be, an exhibition. Make the success
criteria explicitly connected to those linguistic
features associated with art galleries and
brochures.

= Mount a whole-class exhibition which is an
accumulation of each of the small groups.
The whole class then needs to write the
exhibition guide and invite younger pupils
into the exhibition at their convenience.

Source: Hampshire LEA, Art and Literacy at Key Stage 3
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Using the teaching sequence for
speaking and listening

Handout 1.2

1 Make the teaching
objective(s) explicit

The art and design objectives:

= express ideas about art in relation
to its social, cultural and historical
context, and defend opinions
using an art vocabulary

The literacy objectives:

m use talk to clarify ideas, to put
a point of view and to evaluate
what others say

2 Provide an example or model
the sort of oral language pupils
will need to use

Teacher demonstrates by explaining
why he/she selected one or two
particular pictures for the exhibition

3 ldentify purpose, outcomes and
the relevant conventions for this
type of speaking and listening

Through discussion, the teacher
draws attention to the way purpose,
audience and the conventions of art
discourse influence the choice and
use of language (e.g. the use of
specialist terminology or connectives
such as although or nevertheless
when presenting a persuasive case)

4 Support pupils in exploring
and rehearsing the
language conventions

Pupils work in groups to select their
items and prepare their justification
for their choices. Teacher supports
specific groups

5 Review and reflect upon progress
In relation to the objectives

Pupils present in groups and hear the
presentations of others. They make
notes on each presentation in relation
to agreed criteria established at
stage 3 above

Raising
\ Standards

Standards and Effectiveness Unit

Literacy in art and design
Speaking and listening
© Crown Copyright 2002






Handout 1.3

Artist: Richard Deacon
Title: What Could Make Me Feel This Way (A)
Date: 1993

Reproduced by kind permission of the Sprengel Museum, Hannover, Germany
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Teaching sequence for speaking  Handout 1.4
and listening in art and design

Using the Richard Deacon sculpture, how might you:

= make the art teaching
objective(s) explicit?

m provide an example or model
the sort of oral language pupils
will need to use to appraise
the piece?

m identify purpose, outcomes and
the relevant conventions for this
type of talk about sculpture?

= give pupils opportunities to use
and explore appropriate language
conventions for this type of talk
about sculpture?

= review and reflect upon progress
in relation to the objectives?
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Handout 1.5

A framework for spoken evaluations

Artist: Richard Deacon

Work: wooden sculpture

Focus Subject Prompt

What | cansee |Form The form chosen by the

and what | know artist is...
Content I cansee..
(Whatis it about? | This piece is...
What is its This work shows...
meaning?)
Materials The materials used are...
(Whatis it
made of?)
Process The processes, materials and
(How was it techniques that the artist has
made?) used are...
Mood This work makes me think/feel/realise
(How s it

affecting me?)

What | want
to know

Artist

A question I would like to ask the
artist is...

Work

One thing I would like to know about
the piece is...

Response

Piece

What I like about this... is...
because...
What I dislike is...

Own work

It has influenced my own work
because...

What I shall take from it as an idea for
my own work is...
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Handout 1.6

A completed framework for spoken evaluations

Artist: Richard Deacon

Work: wooden sculpture

Focus Subject Prompt

What | cansee | Form The form chosen by the

and what | know artist is sculpture.
Content The work is a huge wooden structure
(What s it about? | that looks like something that is
What s its growing or alive.
meaning?)
Materials The materials used are twisted
(What s it wooden slats.
made of?)
Process T am curious about the processes
(How was it and techniques that the artist has
made?) used to make wood look natural

and yet engineered.

Mood This work makes me think of a twisted
(How is it ribcage. I't's dynamic. There's something

affecting me?)

strong and frightening about it and at the
same time it's a bit funny. It makes me
feel interested in how it is made to look
as if it is moving although it is really still.

What | want
to know

Artist

A question I would like to ask the artist
is what inspired him to make such a
large sculpture.

Work

What I would like to know about the
piece is how it was put together and
what it is called.

Response

Piece

What I like about this piece is its size -
it nearly fills the gallery space and
makes the viewer feel in awe.

What I dislike is that it has no
beginning and no end, and makes

me feel claustrophobic

Own work

What I shall take from it as an idea for
my own work are the shapes, the curves
and the movements.
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Strategies for making group Handout 1.7
discussion purposeful and Lotz
promoting a range of

speaking and listening

Pair talk

Pupils work together in pairs — possibly friendship, possibly boy-qgirl, etc.
Each pair then joins up with another pair to explain and compare ideas.

Listening triads

Pupils work in groups of three. Each pupil takes on the role of talker,
questioner, recorder. The talker explains something, or comments on an

issue, or expresses an opinion. The questioner prompts and seeks clarification.
The recorder makes notes and gives a report at the end of the conversation.
Next time, roles are changed.

Envoys

Once groups have carried out a task, one person from each group is selected
as an ‘envoy’ and moves to a new group to explain and summarise, and to find
out what the new group thought, decided or achieved. The envoy then returns
to the original group and feeds back. This is an effective way of avoiding
tedious and repetitive ‘reporting back’ sessions. It also puts a ‘press’ on

the envoy’s use of language and creates groups of active listeners.

Snowball

Pairs discuss an issue, or brainstorm some initial ideas, then double up to fours
and continue the process, then into groups of eight in order to compare ideas
and sort out the best or to agree on a course of action. Finally, the whole class
is drawn together and spokespersons for each group of eight feed back ideas.
A useful strategy to promote more public discussion and debate.

Rainbow groups

A way of ensuring that pupils are regrouped and learn to work with a range
of others. After small groups have discussed together, pupils are given a
number or colour. Pupils with the same number or colour join up, making
groups comprising representatives of each original group. In their new group
pupils take turns to report back on their group’s work.
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Handout 1.7
20f2

Jigsaw

The advantage of a ‘jigsaw’ is that it offers a structure for group work,
and promotes a range of speaking and listening.

Home groups

The teacher divides the whole class into small groups (commonly four pupils
per group). These are teacher-initiated in order to make each group reflect the
balance of the whole class — gender, ability, attitude.

Each group is given a common task. Handouts are employed in order to set
the task. Reading material is kept to a manageable length and complexity.
If the home groups are of four, then there are four questions or tasks within
the main task — one for each member of the group. Questions or tasks are
allocated within each group, through negotiation between the pupils.

Expert groups

All the pupils who have selected a particular question or task regroup and
work together on what is now a common problem and outcome. By the time
this stage of the session is completed, each has become an expert on this
matter, through discussion and collaboration with the other ‘experts’.

Return home

Original groups reform. Dissemination begins. The pupils know that there
will be a follow-up task requiring understanding of all four questions or sets
of information, not just their own speciality. All the pieces of the jigsaw have
to fit together.

Final task
The home groups are set a final task. This could be a group outcome, or an

individual task. The crucial element is to ensure that pupils have to draw on
the combined ‘wisdom’ of the home group in order to complete it successfully.
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